Draycott & Rodney Stoke C of E School
Curriculum Approach

Draycott & Rodney Stoke

ogether, We Flourish and Grow



WLT Inquiry Curriculum Framework

The WLT Inquiry Framework is a transdisciplinary curriculum framework that offer authentic learning experiences

Pupil Agency: Voice — Choice - Ownership

Tran%_ilggzlslnary Apfg;frfitegs 12 Key Concepts Related Concepts ‘

* Humankind and * Thinking

Ourselves e Research
. *Culture and e Communication

Diversity e Social

* Exploration and * Self-Management
Discovery

e Community and
Citizenship

® Expression and
Creativity

® Humankind
and Ourselves

® Personal or
Collective:

* Participation
e Advocacy
® Social Justice

e Social
Entrepreneurship

e Lifestyle Choice

® Form - what is it
like?

* Connection - How
is it connected to
other things?

* Function - How
does it work?

* Perspective -
What are the
points of view?

e Causation - Why
is it like this?

* Responsibility -
What is our
responsibility?

* Change - How is it
changing?

e Subject specific
concepts related
to the inquiry

* Global
Engagements e.g.
UN Sustainable
Development
Goals

¢ Intercultural
Understanding

* Multilingualism
e Community
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Teaching Fra‘mework

~ Transdlsc"bilnary themes provide children
with authentlc,anrnlng experiences that are
.not conf{ned to the boundaries of traditional
subjects Although subjects play an important

* role in learning, inquiry learners explore real-
world problems by going beyond subject
boundaries. Children have opportunities to

reflect on the significance of their learning to = H
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take meaningful action in their community
and the wider world.
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b TS Inqunry Tltlgm an overview of the
learQbIng th taklng place over the unit

“of sinquiry. It should challenge and extend
. children's prior knowledge and integrate
conceptual undérstanding and factual
knowledge.
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A concept is a 'big idea' rather than a topic. The are board,
abstract, timeless and universal and provide each unit of
inquiry with direction and meaning. These ideas are explore
and re-explored to develop deep understanding.
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learning b%!\awo rs will be specific to the
ar butes that will help
developm‘e‘m |clearner T
.\ By A lv
By usmg these to have agency' children are able
“to take ownership of their learning, expressing: .
theirideas and opinions. _ [T
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Approaches to Learning
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Appro ,%S‘ to L‘éarn'i.ng are the skills children will use to

. inquirer. They can be applied within and across all subject
areas. : .

‘Thinking Skills T
* Research Skills o Y
. . . ‘
Communication Skills Q| CCC O
9

Self-Management Skills ‘ = H
Social Skills ‘ .

These support children of all ages to become self-regulated
and independent learners, who know how to ask good
questions and explore the world around them.
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Teaching and Learning is&)rganised to align with the lines
of inquiry Wthb-vbaqsand from the Inquiry Title. These

-allow both«educators and learners work together to have

impact in their delivery. Learners are invested and work

. collaboratively to create a framework for the delivery of

the National Curriculum.

Content will align with the lines of inquiry and
expectations set out within the National Curriculum, thus
employing provoking and engaging learning opportunities
which stimulate pupils to solve problems, think critically
and explore and draw informed and fair conclusions.
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N Assessment and Quallty Assurance
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nt incorporates both formative and summative assessment, ensuring

rogress and attainment can be monitored accurately over time.

Through  effective assessment, educators and learners have a clear o
understanding of " knowledge and understanding during different stages of | = N\ - s

9
learning.
‘
National
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SOLO taxonomy is used withiFr the assessment process, which describes the
‘increasing complexity in pupils' thinking and understanding. Children move from
factual, to knowledge-based thinking, to conceptual and abstract thinking and
understanding.

Learning Behaviours —
school specific

Knows nothing
about a topic o

Pre-structural Quantity

The first three
stages of SOLO
look at how much

someone knows

Sde taxonomy starts with pupils
collecting ideas, facts or knowledge

before progressing to more
sophisticated and demanding levels of
thinking where they are required to
process the information to make
connections, conceptualise, and
transfer their understanding.
Regularinformation on assessments is
provided for parents, enabling them

to support their child's learning. Itis
also provided for governors and
Wessex Learning Trust to ensure
judgements about the effectiveness of
the academy can be made.

Uni-structural

Knows one thing
about a topic

Multi-structural

Knows a few
(unconnected)
things about a
topic

Relational

Can connect ideas

Extended-
abstract

Can make
connections beyond
the original topic

TN
8P

Quality

The final two
stages look at
how well someone
knows it.



https://www.structural-learning.com/post/what-is-solo-taxonomy
https://www.structural-learning.com/post/what-is-solo-taxonomy
https://kowessex-my.sharepoint.com/:w:/g/personal/lfidock_wessexlearningtrust_co_uk/EWjzPtHgJkBLsh7Jj5mQMH8BW7P964cb1s2PHzd5epPkpA?e=fx8j3Q
https://kowessex-my.sharepoint.com/:w:/g/personal/lfidock_wessexlearningtrust_co_uk/EWjzPtHgJkBLsh7Jj5mQMH8BW7P964cb1s2PHzd5epPkpA?e=fx8j3Q
https://kowessex-my.sharepoint.com/:w:/g/personal/lfidock_wessexlearningtrust_co_uk/EWjzPtHgJkBLsh7Jj5mQMH8BW7P964cb1s2PHzd5epPkpA?e=fx8j3Q
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